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Summary. This paper examines the role of code-switching in teaching Languages Other Than g
English (LOTE) through the example of Japanese as a Foreign Language (JFL). Drawing on recent w
research on multilingual pedagogy, the study reviews the functions of code-switching and its >

relationship with translanguaging in multilingual classrooms. Previous studies indicate that
teachers frequently alternate between Japanese, English, and learners’ first languages when
explaining vocabulary, grammar, and specialized terminology, as well as when checking
comprehension. Such practices facilitate understanding, reduce ambiguity, and support content
learning. The paper also discusses teachers’ attitudes toward code-switching and the ongoing shift
from monolingual teaching approaches toward multilingual pedagogies. The findings suggest that
strategic use of multiple languages enhances classroom interaction, promotes learner confidence,
and supports more effective acquisition of Japanese. The study argues that code-switching should
be viewed not as a deficiency in language teaching but as a valuable pedagogical resource that
reflects the realities of multilingual learning environments. These insights contribute to the growing
discussion on multilingual practices in LOTE instruction and highlight the need for teacher training
that incorporates multilingual pedagogical approaches.

Keywords: code-switching, translanguaging, multilingual pedagogy; Japanese as a Foreign
Language, LOTE instruction.

Statement of the problem. The growing linguistic diversity of contemporary
classrooms has challenged traditional monolingual approaches to language
instruction. This shift is particularly evident in the teaching of Languages Other Than
English (LOTE), where learners frequently draw on multiple linguistic resources to
facilitate learning. In Japanese as a Foreign Language (JFL) education, the interaction
between learners'first language (L1), English, and Japanese has generated increasing
interest in multilingual pedagogies, especially code-switching and translanguaging.
Although these practices have often been viewed as deviations from target-language
use, recent research suggests that they may contribute positively to language
learning and classroom communication.
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Literature review. Previous studies have examined code-switching in JFL
contexts, which is particularly prominent among beginner learners [1, 2] and
multilingual classrooms [3]. Research has also explored teachers' beliefs regarding
the use of multiple languages in Japanese language education and English-Medium
Instruction (EMI) environments [4, 5]. However, despite the growing recognition of
multilingual pedagogies, there remains insufficient discussion of how code-switching
functions as a pedagogical resource in LOTE instruction beyond English language
teaching. Furthermore, tensions persist between monolingual instructional
ideologies and the realities of multilingual classroom interaction [4, 5, 6].

The context of multinlingual practices encompasses such terms as code-
switching, code-mixing and translanguaging. Code-switching generally refers to the
alternation between two or more languages during communication, whereas code-
mixing involves combining linguistic elements from different languages within a
single clause or sentence [7]. According to Sato (2023), code-switching is often
associated with strategic language alternation motivated by communicative needs,
while translanguaging represents a broader pedagogical practice that mobilizes
learners’ entire linguistic repertoire for meaning-making [8].

Research on JFL classrooms demonstrates that multilingual practices are
widespread. Muliadi and Haristiani (2020) found that English use alongside Japanese
supports cross-linguistic transfer, improves comprehension, and encourages
student participation [1]. Similarly, Putu Dewi Merlyna (2023) reported frequent
incorporation of English lexical items into Japanese speech among beginner learners
[2], illustrating the natural emergence of multilingual communication.

Moreover, classroom language choices are also influenced by teacher-related
factors. Champ (2014) observed that instructors' confidence in English affects their
willingness to alternate between English and Japanese when teaching gairaigo
(vocabulary derived primarily from English) [9]. Interestingly, studies comparing
native-speaker and non-native-speaker Japanese teachers suggest that the latter
tend to rely on English more extensively as instructional support [3].

Differences in teachers’ attitudes toward code-switching have been
documented in JFL research. Hobbs et al. (2010) reported greater acceptance of
learners’ L1 use among teachers from English-speaking backgrounds than among
their Japanese counterparts, highlighting the role of educational and cultural
experiences in shaping classroom language practices [10].

Within EMI settings, researchers increasingly question the assumption that
English should be the sole language of instruction. Dearden (2014) reported that
many educational institutions lack explicit language policies regarding classroom
language use, creating space for flexible multilingual practices [11]. This perspective
aligns with scholarship that conceptualizes EMI as inherently multilingual rather than
strictly monolingual [4].

Research objective. This paper aims to examine the pedagogical role of code-
switching in LOTE instruction through evidence from Japanese as a Foreign Language
classrooms. Particular attention is given to the functions of code-switching, its
relationship with translanguaging, and its contribution to multilingual learning
environments.
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Presentation of the main material. Evidence from recent studies indicates that
code-switching serves several pedagogical functions in multilingual JFL classrooms.
Teachers frequently alternate between Japanese, English, and learners’ first
languages when explaining vocabulary, grammar patterns, and specialized
terminology, as well as when checking students’ comprehension. Such strategic
language alternation facilitates access to complex concepts, reduces ambiguity, and
minimizes misunderstandings. Research further suggests that the use of multiple
languages during instruction enhances content learning by enabling students to
draw on their existing linguistic knowledge [5], whereas exclusive reliance on
Japanese may increase the likelihood of incomplete or inaccurate understanding.

The educational value of multilingual practices extends beyond immediate
comprehension. Translanguaging and code-switching create opportunities for
learners to connect prior linguistic knowledge with new information, thereby
strengthening learning outcomes [6]. Rather than functioning as compensatory
mechanisms for linguistic deficiencies, these practices can be viewed as strategic
resources that support cognitive engagement and knowledge construction.

The findings also challenge rigid monolingual approaches to language
teaching. Several scholars argue that multilingual classrooms operate most
effectively when learners are allowed to mobilize all available linguistic resources
[12]. This position is particularly relevant in Asian educational contexts, where
multilingual communication frequently occurs both inside and outside the
classroom [13].

Teacher attitudes toward code-switching remain complex. Despite using
multilingual practices regularly, some teachers continue to express uncertainty
about their pedagogical legitimacy [14]. Research suggests that professional
development programs should therefore include training in multilingual pedagogies
to help teachers better understand the benefits and appropriate implementation of
code-switching and translanguaging [4].

The evidence further indicates that multilingual instructional approaches
contribute to more inclusive educational environments. By acknowledging students’
diverse linguistic backgrounds, teachers can reduce language-learning anxiety,
increase learner confidence, and foster greater participation [4]. Such practices also
promote intercultural awareness and communication across linguistic and cultural
boundaries [6].

Conclusions and recommendations. The literature analysis demonstrates that
code-switching constitutes a valuable pedagogical resource in LOTE instruction,
particularly in Japanese-as-a-Foreign-Language classrooms. Rather than hindering
language acquisition, strategic alternation among Japanese, English, and learners’
native languages supports comprehension, facilitates content learning, and
enhances classroom interaction. The findings challenge monolingual instructional
ideologies and support contemporary multilingual perspectives on language
education.

Future research should further investigate how code-switching and
translanguaging function across different proficiency levels and instructional settings
within LOTE education. Greater attention should also be paid to teacher training and
institutional language policies that can support effective multilingual pedagogical
practices.
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MYNbTUNIHIBAJbHI MPAKTUKU Y BUKINTAOAHHI MOB, BIAMIHHUX
Bl AHMNIACbLKOI: AOCBIA BUKINAOAHHA AMNOHCbKOI MOBM fIK
IHO3EMHOI

JNlyyeHko Onbra OnekcaHapiBHa

KaHAWAAT NefaroriyHmMx Hayk,

AoLeHT kadeapn CXiAHOA3INCbKNX CTYAIN
YHigepcumem KomeHcbKko20 8 bpamuciasi, C108a44uHa
€BreH YepBsiHKO

KaHAWAAT NefaroriyHmMx Hayk,

[OLEHT kadeapy ryMaHiTapHNX Hayk, Cekuia MoB
HayioHansHa My3u4YHa akademiss YkpaiHu, YkpaiHa

AHOMQAYis. Y cmammi p0o32150aemobCsi POa6 NEPEMUKAHHS KOOI8 y 8UKAAGAHHI MO8, BIOMIHHUX
gid aHzaniticekoi (LOTE), Ha npuknadi ANOHC6KOI MOBU AK iHO3eMHOI (JFL). Cnuparoduce Ha CyYacHiI
docnidxeHHs 6a2amoMO8HOI Neda202iku, aHANI3YIOMbCA QYHKYII NepemMukaHHA Kodis ma Jo2o
830EMO38A30K (3 MPAHUIIH2BYBAHHSAM Yy 6G2amMOMOBHUX ayoumopisx. [lonepedHi docnioxeHH:
C8i04amMe, WO 8UKAAOAYI YOCMO Yepayrome SNOHCLKY, aH2/IICEKY Ma pidHI MOsU 3006yB8adyie
0C8imu nid Yac NOACHEHHS A1EKCUKU, 20aMamuYHUX CIpyKmyp | cneyianizosaHoi’ mepmiHonoaii,
a mMakox O/ nepesipku PO3yMIHHA HABYA/MLHO20 Mamepiaay. Taki NpakKmuku Cnpusomes
KDAUW{OMY PO3YMIHHIO, 3MEeHLWYOMb HeOOHO3HAYHICMb | NIOMPUMYOmes 30C80€EHHS 3MiCmy
HAB8YAHHA. Y cmammi makox po32180ar0mecs CmMasaeHHs 8ukaadayig 00 nepemMukaHHS Kodie
i menepiwHid nepexio 8i0 MOHO/IH28ANLHUX nidxodiga 00 6a2amomMo8HUX Neda202i4HUX
npakmuk. Pesynemamu 00C1ioxeHs c8id4ams, WO CmMpameziyHe 8UKOPUCMAHHA KibKOX MO8
nokpauwye 83aemodito 8 ayoumopii, nidsuujye enesHeHicmes 3006ysadie oceimu ma cnpusie
epekmuBHILLIOMY ONGHY8AHHIO ANOHC6KOI MosuU. O6IpyHMOBYEMbCA, WO NepemMukaHHs Kooig
a1id po32aadamu He AK HedoiK MOBHO20 HABYAHHSA, G AK UYIHHUU nedazoziyHul pecypc, wo
gidobpaxcae peanii 6a20mMOMOBH020 0C8IMHLO20 Ccepedosuuyad. OmpumaHi pesynsmamu
pobasAme 8HeCOK y OUCKYCiO W00 6a2amoMO8HUX NPAKmMuk y 8uknadaHHi LOTE ma
niokpecaorome  HeobxioHicmes nid2omosku  8uknadayig 00 8UKOPUCMAHHS 6A2aMOMOBHUX
nedazo2iyHux nioxodis.

Knto4oei €1o8a: nepeMukaHHA MOBHUX KOOI, MPAHCAIHE8Y8AGHHS, 6A20mMOMO8HA Nedazozika;
ANOHCLKA MOBA 5K [HO3eMHQ,; BUKAAOOHHS MO8, 8iIOMIHHUX 8i0 aHeniticekoi (LOTE).
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